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Table Introductions



Why are you here?



Goals

Early career faculty, trainees and nursing educators will develop 
fundamental teaching skills at the bedside, feedback and working with 

struggling learners. They will also have an opportunity to build 
community, network, meet with educational leaders at BIDMC, and 
gain a perspective about the inner workings of education at BIDMC 

and HMS.

Offer an introduction to foundational skills of a clinical teacher across specialties



Timeline

TEACHING AT THE POINT 
OF CARE

FEEDBACK WORKING WITH 
STRUGGLING LEARNERS

OPPORTUNITIES



The Basic 
Assumption



The Basic Assumption

We believe that everyone participating in activities at 
the BIDMC Academy Bootcamp for Clinical Teachers 

is intelligent and well-trained, cares about doing 
their best and is here to learn



Describe your experience 
teaching or being taught at 
the point of care



Why is teaching at the 
point of care important?



Choosing the right educational 
setting for your content



Pathophysiology
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% of people who (think they) know it
Fascinomas

Things that are 
easy to look up

Managing 
AKI

Beware of 
nitrates in 
inferior MI

Eponyms

Medical 
Trivia

Things that are 
hard to explain 

on rounds

Ways of 
thinking

Noon Conference Socratic teaching on 
rounds / at the bedside

Board Exam 
knowledge

Traditional Lectures/
Grand Rounds

Practical 
Management

Things that are 
hard to look up

The latest 
research

Things that 
require diagrams

History of 
Medicine

Scorpion bite 
pancreatitis

Freed, Hale, Ricotta, unpublished



Activity



A framework to 
consider



A Framework

Choose a topic

Craft the hook

Establish a mental construct

Apply construct to hook

Conclude and summarize



Choose a topic

Craft the hook

Establish a mental construct

Apply construct to hook

Conclude and summarize

• Narrow and specific
• Consider cognitive load

• Drill down to “why”
• Be curious



Choose a topic

Craft the hook

Establish a mental construct

Apply construct to hook

Conclude and summarize

• Relevant to learner/team
• Clinical case
• Creates cognitive dissonance 
• Explores a topic often taken for 

granted



• Organizing structure
• Analogy
• Visual or Schema
• Curiosity cascade

Choose a topic

Craft the hook

Establish a mental construct

Apply construct to hook

Conclude and summarize

Why does ESR go up with 
inflammation? Why does fibrinogen go up? Why does fibrinogen go up with 

inflammation?



• Return to original case
• Close the loop with the hook
• Explore variations

Choose a topic

Craft the hook

Establish a mental construct

Apply construct to hook

Conclude and summarize



• 1-2 learning points
• Relevance
• How this matters

Choose a topic

Craft the hook

Establish a mental construct

Apply construct to hook

Conclude and summarize



Other pointers! •Assess the situation

•Address hesitancies

•Address resignation

Last thoughts about the framework



A Framework

Choose a topic

Craft the hook

Establish a mental construct

Apply construct to hook

Conclude and summarize



Break!
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Goals
1. To share strategies for giving powerful, effective, and efficient 

feedback in the OR, the classroom, or in clinic

2. To discuss common challenges of giving effective feedback

3. To motivate participants to incorporate effective feedback into 
their teaching methods and develop a feedback culture



You will become a feedback superhero….

http://www.slideshare.net/jeremyvrtis/236-ppt-muthu-johnson



Feedback: A Definition
Jack Ende, MD: 
“...an informed, non-evaluative, objective appraisal of 

performance intended to improve… skills – rather than 
an estimate of the trainee’s personal worth...”

 Ende J. Feedback in clinical medical education. 
JAMA 1983



Learning Cycle



Feedback Perceptions Contrast

Faculty

“We give a lot of 
feedback, all the 

time!” 

Trainees

“We never get any 
feedback, ever!”



Learner’s Perception of Feedback

• “Being told to keep up the good work doesn’t help me”

• “I never get feedback I am just told to read more.  I wish 
they would tell me something specific to work on”







Frameworks for Giving Feedback



Feedback: Sandwich vs. Bank 



COIN Conversation

https://www.impraise.com/blog/how-to-give-feedback-the-right-way





Barriers



Making Feedback POWERFUL

http://www.clker.com/clipart-blue-power.html



The Power of Feedback

• Good feedback gives students information they need so they 
can understand where they are in their learning and what to do 
next—the cognitive factor

• Once they feel they understand what to do and why, most 
students develop a feeling that they have control over their own 
learning—the motivational factor

How to Give Effective Feedback To Your Students. Susan M. Brookhart. 2008



Language of Feedback

http://teachlikeachampion.com/blog/



Positive Framing

http://teachlikeachampion.com/blog



Doctors Need Coaches Too…

Atul Gawande
New Yorker
2011



Cheerleader vs. Coach



Wenrich et al. From Cheerleader to Coach. Acad Med. 2015

Less Experienced More Experienced

Teacher as Cheerleader Teacher as coach

Passive teacher role Calibrated teacher role

Concern about students’ fragility Understand students’ resilience

Create a safe environment Create a challenging but safe 
environment

Limited goals and strategies Strategic and goal oriented

Oriented toward student’s current 
needs

Oriented toward students’ 
developmental trajectory

Minimal use of teams Foster environment of team 
feedback



Moving to the Next Level…



Feedback: Culture and Continuum



Feedback: Culture and Continuum
• Culture

– Integrated approach
• Teachers nurture recipient reflection-

in-action
• Self monitoring informed by external 

feedback
– Embedded implicitly and explicitly in all 

activities 
– Students provide feedback to teachers as 

well as teachers to students

• Continuum
– A supported sequential process rather 

than a series of unrelated events

– Utilizes long term relationships

– Supervisors in a position to collate 
many sources

Archer J. Medical Education 2010



Ramani,S. Med Teach. 2018





Choose Your Roadmap
Make a Plan



Roadmap for the OR:
Teaching Briefing/Huddle



Education Briefing – Pre Surgery

• Review procedure and experience

• Discuss crucial steps of surgery

• Ask learners what they are working on

• Decide on focus of feedback 



Education Briefing – During Surgery

• Emphasize crucial steps
– “This is what we were discussing…”
– “This is where we need to be aware of…”

• In the moment note when you are observing your “focus of 
feedback”



Education Briefing – After Surgery

• In the moment note when you 
are observing your “focus of 
feedback”

• Highlight the next steps/action 
plan

• Consider email follow up



Roadmap for Feedback Conversation



How to Give Feedback: Before you Meet 
• Prepare for feedback (consider an organizing framework)

– Know what you want to say before you start 
• Be clear about your goals.  
• Be specific with yourself.

– Think of examples 
• Identify what is going right as well as what’s wrong
• Make sure your examples are detailed, recent, accurate and relevant. 



How to Give Feedback: Before you Meet 

• Announce feedback
– “I have some feedback for you. Would now be a good time to 

talk?”

• Schedule feedback
– “Feedback Fridays”

 



How to Begin…
• Start open-ended and ask for learner self-assessment: “How do 

you think that went?”

• Listen – REALLY listen!
– Engage in “active” listening, reflect back...

 



How to Give Feedback: The Discussion
• Make feedback a two-way conversation
• Plan your language
• Try to understand the learner’s perspective 

– “The nurse and I experienced your tone of voice as disrespectful to 
the patient when you said... How do you see it?”

• Be ready for resistance - learners may not agree. Don’t argue, use 
reflective listening.



How to Give Feedback: Afterwards

• Don’t expect instant change. Let the learner decide how to change. 
• Follow up: check what happens - try to catch them doing it right. 
• Meet again: 
• Feedback isn’t a “drive by” experience.  
• It is a process in the continuum.





Take It Home
• Remember the basics 
• Use a Framework or Make a ”Roadmap”
• Develop relationships
• Establish expectations and nurture a culture of feedback
• Take the learner “to the next step” in the Continuum

• Good technique can be learned and efficiency achieved!



Summary
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The Struggling Learner- Strategies for 
the Frontline

Carrie Tibbles, MD
Director of Graduate Medical Education 

Designated Institutional Official 
Beth Israel Deaconess Medical Center







Professional Identity

• Medical Professionalism 
signifies a set of values, 
behaviors and relationships 
that underpins the trust the 
public has in doctors. 





Exercise: What comes to mind for you when thinking 
about struggling learners? 



Unprofessional 
Behaviors of 

Medical Students 
and Residents



What disables professionalism?

• Fatigue
• Depression
• Interpersonal conflict
• Unreasonable expectations
• Lack of psychological safety
• Lack of knowledge
• Substance abuse
• Character (immutable)



What defines the optimal learning environment for 
instilling professionalism? 



Faculty 



COVID IMPACT 



Clinical Experiences

Social Connection

Fatigue 

Fear

Purpose 



Diagnosis of your own department



Cases: Struggling Residents 



Poorly Performing Learner

• What do I think is going on here?
o What else do I need to know?

• What is my role?
o Faculty, Supervisor, Employee

• Who can help me?
o Institutional Resources 

 

77







What are my options?

• Remediation
• Disability accommodations
• Increased supervision/ faculty involvement
• Extension of training
• Probation period 

– Notice of concern v actual probation

• Termination/ Nonrenewal of contract

80



Thank you and good luck! 



Opportunities

UME GME Faculty 
development

Shapiro 
Institute



Shapiro Institute Opportunities




